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Abstract:  This study proposes and evaluates a novel approach to English writing instruction utilizing generative
Al (Claude) for university students with low English proficiency. Based on the theoretical foundations of the
traditional Japanese "Shu-Ha-Ri" philosophy (a three-stage learning progression where one first follows tradition,
then breaks from it, and finally transcends it) and Vygotsky's Zone of Proximal Development (ZPD) theory,
multiple writing patterns tailored to learners' proficiency levels were created and provided through generative Al. A
three-month implementation with 45 first-year science university students revealed that all participants acquired
English composition skills at or above the EIKEN Grade 4 level, with 94% self-reporting improvement in their
writing abilities. The acquisition of structured patterns in the "Shu" (following) stage particularly enhanced
grammatical accuracy, organizational skills, and vocabulary diversity, with 87% of students reporting increased
confidence in English writing. This study demonstrates the educational potential of generative Al in creating
personalized language learning environments while presenting a teacher-led model for Al utilization. Future
challenges include establishing developmental teaching methods beyond the "Shu" stage toward "Ha" (breaking)
and "Ri" (transcending), as well as fostering Al literacy among learners themselves.
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1. Introduction challenging task. Particularly for students with limited
For university students, expressing opinions and English proficiency, expressing themselves in
impressions in English is both an important and appropriate linguistic forms presents significant
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difficulties. When asked to express opinions in
English, many students struggle to find appropriate
expressions and tend to be limited to simple phrases
such as "It's good." This difficulty extends beyond
mere language barriers; clearly articulating one's
opinions and impressions can be challenging even in

one's native language.

The university where this research was conducted is a
science-focused institution with a relatively high
proportion of students with low English proficiency
who take English courses as a requirement to
graduate. Therefore, focusing on students who
struggle with English, the author introduced an
approach based on the traditional Japanese philosophy
of "Shu-Ha-Ri." This method begins with the "Shu"
(following) stage, where students form foundational
language skills and confidence by repeatedly
practicing established patterns of speech and writing.
Building on this foundation, through gradual learning
progression, the goal is to achieve creative and
autonomous language expression in the "Ri"

(transcending) stage.

This research aimed to verify the educational
effectiveness of introducing generative Al tools in
English writing education as an innovation in teaching
methods at the "Shu" stage. Specifically, the author
attempted to create an individually optimized learning
environment that transcends the limitations of
conventional uniform instruction by generating
multiple writing patterns adapted to students' English
proficiency levels using Al. This paper discusses the
methodology and outcomes of this practice, as well as
future challenges for developing beyond the "Shu"
stage to the "Ha" and "Ri" stages while adapting to the

rapid evolution of Al tools.

2. Background
2.1 Ministry of Education Guidelines on Utilizing

Generative Al in Educational Settings
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Generative Al is rapidly evolving and becoming
widespread, having disruptive impacts on society at an
unprecedented pace due to its practicality and risks. To
maximize the effective use of such generative Al in
educational settings, the Elementary and Secondary
Education Bureau of the Ministry of Education,
Culture, Sports, Science and Technology (2024) has
provided " Guideline for the Use of Generative Al in

Primary and Secondary Education."

The current Course of Study which the Ministry of
Education, Culture, Sports, Science and Technology
(hereinafter referred to as MEXT) published in 2018
positions "information utilization skills" as a
foundational quality alongside language and problem-
solving abilities, emphasizing the importance of
actively utilizing information in an unpredictable
society. The Elementary and Secondary Education
Bureau of MEXT presents specific examples of
applications, such as creating "drafts" for teaching
materials and confirmation test questions, and
simulating responses to questions in class. The same
guidelines indicate that the introduction of services
using generative Al is expected to realize individually
optimized learning and deepen learning, while also
mentioning Al literacy required of teachers. In
particular, it emphasizes the view that the educational
use of Al should be grounded in teachers’ daily
engagement with Al technologies and their deep
understanding of its characteristics (MEXT,
Elementary and Secondary Education Bureau, 2024).

In higher education, the developmental cultivation of
information utilization skills requires the training of
human resources equipped with advanced critical
thinking and creative problem-solving abilities. This
educational goal is clearly indicated in the "Grand
Design for Higher Education toward 2040" (MEXT,
2019) as nurturing human resources to live in an

unpredictable era.
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Additionally, regarding the use of generative Al in
higher education institutions, MEXT announced a new
policy in 2023 indicating how universities and
National Institutes of Technology (KOSEN) should
handle generative Al in educational aspects. While
respecting the autonomous decisions of each
university, this policy calls for both the enhancement
of educational effectiveness and the development of

information literacy among learners.

In English education, generative Al's language
processing capabilities hold great potential,
particularly in understanding language structures and
developing practical communication skills (Tseng &

Warschauer, 2023a).

This research puts these guidelines into practice by
utilizing generative Al to provide "patterns" in English
writing instruction. This approach aims to improve the
quality of university English education by enhancing
learners' composition skills and providing effective

teacher feedback.

2.2 Previous Research

In theoretically examining the use of generative Al in
language education, Vygotsky's (1978) concept of the
Zone of Proximal Development (ZPD) serves as an
important foundation. ZPD refers to the area between
a learner's current developmental level, where they
can solve problems independently, and their potential
developmental level, where they can solve problems
with guidance from others. Learning within this zone
is considered most effective for development. Wood,
Bruner, and Ross (1976) developed this concept and
proposed the concept of "scaffolding," where
educators provide support according to the learner's
developmental stage. They define scaffolding as
follows:

"Scaffolding consists essentially of the adult
'controlling' those elements of the task that are initially

beyond the learner's capacity, thus permitting him to
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concentrate upon and complete only those elements
that are within his range of competence" (Wood et al.,
1976, p. 90). In other words, scaffolding is a process
that enables learners to solve tasks they could not
accomplish independently, with the importance of
supporters gradually reducing assistance at

appropriate timing.

Chapelle and Sauro (2017) in "The Handbook of
Technology and Second Language Teaching and
Learning" comprehensively analyzed the impact of
technology on language learning, providing a
theoretical framework for how digital tools play
supportive roles in all areas of second language
acquisition. They subsequently developed this concept
further, arguing that in language learning, technology
functions as a mediator connecting learners and
language. Particularly in second language acquisition,
they suggested that scaffolding provided by
technology works to reduce learners' cognitive load
and promote the internalization of language

knowledge.

In recent research, the potential for Al to play a role in
scaffolding language learning has gained attention.
Tseng and Warschauer (2023b) demonstrated that
immediate feedback from Al enhances learners'
autonomy and self-regulation abilities, presenting the
possibility of a methodology for utilizing Al as
scaffolding, rather than simply depending on Al

According to Enomoto, Warner, and Nygaard (2024),
Vygotsky’s concept of the Zone of Proximal
Development acquires a new dimension in the context
of Al-assisted learning. They argue that generative Al
has the potential to function as a more capable peer or
tutor, “dynamically adjusting its support to help
learners achieve what they cannot do alone but are
capable of doing with guidance” (pp. 21-22). Such
scaffolding by Al is considered to provide



personalized learning support within the zone between

a learner’s current and potential developmental levels.

In Japanese research, Kanemaru (2023a) proposed the
concept of "Al-Assisted Autonomous Learning
(AAAL)." Based on Vygotsky's ZPD theory,
Kanemaru positions Al as a learning supporter, noting
that with the emergence of generative Al, the
supporting role traditionally held only by humans can
now be fulfilled by Al. The perspective that
collaborative learning becomes possible through Al
providing scaffolding for tasks students cannot solve

independently is particularly noteworthy.

Furthermore, Kanemaru (2023b) emphasizes that this
theory promotes the transition from other-regulated to
self-regulated learning by learners and suggests that
teachers should support students' Al utilization in
areas where Al support is possible, while being
directly involved in areas where such support is not
appropriate. He also advocates the importance of a
learning style that involves learning with Al, learning
from Al, and learning about Al. This perspective is
related to Zimmerman's (2008) theory of self-
regulated learning, where Zimmerman explains the
process of self-regulated learning in stages, discussing
the development of learners' ability to regulate and

manage their own learning process.

In this research, applying these theoretical

frameworks, the author practically explores the
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following three points. First, based on Vygotsky's ZPD
theory, the author provides multiple levels of English
sentence patterns created by teachers using generative
Al as scaffolding to support learning according to the
developmental level of students who struggle with
English. Second, referring to Kanemaru's concept of
AAAL, the author constructs a learning environment
that enhances students' self-expression skills through
teacher-led use of generative Al Third, the author
promotes the acquisition of patterns in the "Shu" stage
of the Japanese "Shu-Ha-Ri" philosophy through
generative Al-supported materials prepared by
teachers and verify its effectiveness. Through these
efforts, the author aims to propose a teacher-led
practical utilization model of generative Al in English

writing education.

2.3 Classroom Situation and Challenges

The subjects of this study were 45 first-year university
students with diverse English proficiency levels
ranging from EIKEN Grade 5 to Pre-2. In an
awareness survey on writing conducted in April
(Figure 1), most students showed a lack of confidence
in writing. As shown in Figure 1, 33 students (73.3%)
responded "completely unconfident," 12 students
(26.7%) responded "mostly unconfident," and no
students responded "confident" or "somewhat

confident."

Figure 1: Responses to ""Do you have confidence in writing in English?"
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Confidence Level
Confident (0)
Somewhat confident (0)
Not very confident (0)
Hardly confident (12)
Not at all confident (33)
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To objectively understand the students' actual
situation, a reality assessment test was conducted,
requiring students to respond to a task asking for
opinions and impressions within 3 minutes without
using supplementary materials such as dictionaries.
Based on EIKEN evaluation criteria, as shown in the
distribution of student levels in the writing reality
assessment test results (Figure 2) and answer patterns
by EIKEN level (Table 1), it became clear that in this
class, despite more than half of the students having

EIKEN Grade 3 to 4 level abilities in reading and

listening, they tended to have EIKEN Grade 5 level
expression ability in writing. In particular, when
expressing opinions and impressions, their syntax and
vocabulary were extremely limited, with tenses
restricted to the present tense, sentence structures
limited to simple sentences, adjectives concentrated
on "good" and "fun," and verbs concentrated on "like"

and "want."

Figure 2: Distribution of Student Levels Based on Writing Reality Assessment Test Results

Eiken Grade
Grade 4: 15.6%
B Grade 5: 84.4%

Table 1: Answer Patterns by EIKEN Level

Evaluation
EIKEN Main Answer Patterns of Students
Level

Yes, | do. Because | like Sky Lodge Hotel.
Yes, | do. Because it is good.

Grade 4 S
Yes, | do. Because | like zipline.
Yes, | do. Because zipline is interesting.
Yes, | do. It’s good.
Yes, | do. | like it.

Grade 5 o
Yes, | do. | like zipline.
Yes, | do. | want to stay.




Previously, the author had adopted a teaching method
where a single writing pattern suited to the class's
average ability was presented for each writing task,
and students incorporated their individual opinions
and impressions. However, this uniform method had
multiple issues. For upper-level students,
opportunities to use more complex syntax and
advanced vocabulary were limited, leading to a lack of
linguistic development opportunities. On the other
hand, for lower-level students, the presented sentence
patterns and vocabulary exceeded their
comprehension level, hindering effective learning

participation.

Additionally, it was difficult to promote linguistic
diversity to express various opinions and emotions
with a single pattern. Although developing multiple
patterns tailored to individual proficiency levels
would have been ideal, time constraints in developing
and validating language structures suitable for each
student's ability made this unrealizable. As a result, it
was not possible to respond to the diverse learning
needs within the class, and the instruction content
became uniform, assuming an average student,
resulting in a situation where optimized learning
opportunities could not be provided to individual

learners.

In this study, the author attempted an instructional
approach to provide sentence patterns appropriately
adjusted to each student's English proficiency level by
utilizing the functions of Al language models such as
Claude and Chat GPT4.0. Through this effort, the
author aimed to create personalized learning
opportunities according to individual students' English
achievement levels and realize a more responsive

educational environment. Specifically, the author
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presented writing models adjusted to three difficulty
levels (equivalent to EIKEN Grades 4, 3, and Pre-2)
based on students' proficiency levels, and to verify the
effectiveness of the practice, conducted a writing test
again under the same conditions as the reality
assessment to evaluate the changes in English
composition ability before and after the intervention
from three perspectives: content, organization, and

grammatical accuracy.

3. Classroom Practice

3.1 Research Objectives

By using Al functions, the author aims to provide
scaffold-like instruction according to individual
abilities and improve individual writing skills.
Additionally, by having Al provide specific writing
examples and advice on vocabulary and syntax points,
the author aims to promote autonomous learning,
enhance spontaneous writing academic ability, and
foster confidence. At the same time, the author aims to
improve communicative interaction by integrating

speaking with writing drafts.

3.2 Writing Tasks

To incorporate communicative interaction in the
establishment process, the author set concise questions
that could be answered with Yes/No and adopted a
format requiring students to briefly describe the
reasons for their answers as training in logical
thinking. The word count was set at between 15 and
25 words, depending on students' achievement levels.
Also, the task questions were related to content
covered in class (Table 2). This was intended to
promote vocabulary retention and facilitate smooth
interaction by making topics related to recently

learned common knowledge.
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Table 2: List of Writing Tasks

Writing Task

Implementation Month

[Writing Reality Assessment Task]

Do you want to stay at the Sky Lodge Hotel from the video? Why or why not?

April & September

Do you want to get the "Sloth Calendar" from the video?

Why or why not?

2 October
Why or why not?
Do you want to join disaster volunteer work like those in the Noto earthquake

3 November
news?  Why or why not?
[Writing Evaluation Test]

4| Do you want to sing the English songs we learned in class at karaoke? December

3.3 Generative Al and Prompts
In this study, Claude 3.5 (Sonnet) was used as the
generative Al. After comparative examination with
ChatGPT-40, Claude 3.5 was chosen as it was the
most recent (as of September 2024) and generated
different levels of English expressions with high
accuracy according to prompt instructions.
In prompt design, the author paid attention to the
following points to generate example sentence
templates that could adapt to individual students'
emotions and opinions:
1. English text levels: Three stages corresponding to
EIKEN Grades 4, 3, and Pre-2
2. Generation of 10 examples for each EIKEN level
3. Utilization of vocabulary learned in class
4. Presentation of linguistic and grammatical key
points for each example sentence
5. Clear indication of student-modifiable parts in

parentheses ()

Regarding the selection of English text levels,
considering that the target students' current
proficiency levels were approximately EIKEN Grades
5 to 4, the author set the above three levels aiming for
the acquisition of writing ability one rank higher.
Regarding the number of examples, to diversify

students' options, 10 examples were presented at each

level, including both affirmative (Yes) and negative

(No) opinions.

In utilizing Al, the author provided the English script
of the textbook video used in class as context,
promoting the generation of example sentences that
reflected the vocabulary already learned. Each
example was annotated with grammatical, lexical, and
expression key points to help students understand the
writing techniques corresponding to that level.
Additionally, the author instructed the Al to indicate
customizable parts in parentheses () for easy
application by students, also reducing the teaching

load for instructors.

The author typed the following prompt into Claude.
You are an expert in English education for first-
year university students. After conducting a
class about Sky Lodge Hotel, you asked
students the following question: ""Do you want
to stay at the Sky Lodge Hotel from the video?
Why or why not? Answer in 15-25 English
words." Please create model answer examples
by EIKEN level for this question.
Requirements:

1. EIKEN levels: Grade 4, Grade 3, Pre-2
2.5 affirmative answers (Yes) and 5 negative

answers (No) for each level



3. Word count limits: Grade 4: about 15 words,
Grade 3: 15-18 words, Pre-2: 15-25 words

4. Annotate each example with grammar and
vocabulary key points

5. Present in table format

6. For use as templates, keep fixed expressions as
they are, and enclose parts that students can
customize in parentheses ().
Example: "Yes, [ want to stay there. (Sleeping
in a glass room on a mountain) sounds

(exciting)!"

3.4 Implementation Method

3.4.1 Implementation Flow

1. First, students were presented with the writing
task shown in Table 2, and as a preliminary step
before considering their answer, they were asked
to describe their opinions, impressions, and
reasons in three keywords. At this stage, both
Japanese and English keywords were accepted,
emphasizing the externalization of their honest
feelings and thoughts.

2. Next, level-specific answer patterns created by
generative Al were presented (Table 3 "EIKEN
Level-Based Sky Lodge Hotel Answer
Templates"). In the table, text that students could
use directly were shown in bold.

3. Grammatical and vocabulary points at each
EIKEN level were explained, and attention was
drawn to the differences in expressions between
different levels.

4. Students selected a template considering their
current English proficiency level and target level.
In doing so, they chose the pattern that could best
reflect the three keywords they had previously

written, and inserted appropriate vocabulary
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researched using dictionaries, etc., into the
variable parts (indicated by parentheses) to
express their opinions and feelings.

5. The teacher individually checked the completed
English sentences of each student. This
verification process was efficient as it was based
on fixed patterns, resulting in fewer errors (future
consideration is being given to having students
themselves use generative Al for self-
verification).

6. Using the verified English sentences, students
practiced orally while changing pairs. This
repetitive practice promoted the retention of
expressions.

7. After becoming fluent in oral production,
students repeatedly practiced writing the English
sentences to internalize the expressions.

8. A test with the same format of writing task was
conducted without manuscript reference to
evaluate the retention of learning content.

The above processes 1-8 were repeatedly

implemented with different tasks.

3.4.2 Educational Effects

By repeating this stepwise approach with multiple
tasks, learners were able to acquire structural patterns
in writing while gradually mastering more advanced
expression methods. Additionally, as common phrases
and vocabulary for self-expression were clarified,
students became able to express their opinions and
feelings more specifically and appropriately,
contributing to fostering confidence in English

writing.
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Table 3: [EIKEN Level-Based Sky Lodge Hotel Answer Templates]

EIKEN Grade 4 Level
No. <ERABLRIL> EETVIL—F KLUk
- BT BEX
Yes, I want to stay there. (The hotel) looks " 'E{ -
1 (beautiful) and I like (mountains) © ERBLEEE (look)
‘ - B AORE ( like)
Yes. I ¢ to0 oo there. [ (st ¢ night) - BifiAFEERIE (want to)
, | Yen Lwant o gothere. o see Gtarsat i) | g srsorseasy can 0
. - BFFDOERIR (from)
. . ) - BB AT (because)
Yes, because (the view) is (amazing). I want to take R .
3 (many pictures) there ¢ ERMGHER (amazing)
yP . - BHIDORIR (want to take)
« BffilEXHEE (want to stay)
I want to stay there. (The glass rooms) look (cool) * N ,,_._.J; wan’ Y
4 and (the view) is (nice) « EXMLERERR (cool /nice)
n e view) is (nice). i
- B#5HE (and) (CLPEHE
. . - BIBRAOEARMER (with)
5 zsi; I (\fcv}?:; ;;Z s:iylthire)w1th (my friends). We can | EE B A EE (the beautiful view)
utiful view). .
10y - EAKRMEEIE (enjoy)
- BffiiiF AR (like/ want to )
6 Yes, I like it. I want to see (the stars and clouds) - BB B RIS
from (the glass room). (the stars and clouds)
« BEARMGHIERA (from)
. « B EEX
T | Qo it 1 stay there. fim afrald of - BARLBFRS (afraid of
s v + Ttoo + AT IDEAMER
g No, because it's too (expensive). I want to stay at a - B/ OERER
(cheaper) hotel. o HEXIRDEKRRS - BHGFEERI
. . - BB ERE
9 ?I?;SISdg:OZ Ske it. I'm scared of (high places) and . EAMAEEEE (scared of
¢ ' - BN
No. b I can't (climb tains). Tt's b - BIARFEDARERE (can't)
1o | Nobecause T cant limb mountaing). 16100 | . 52 i (oo aificlt for mo)
. - Biffi7 I AHEREA (because I can’t)
EIKEN Grade 3 Level
No. <EBRBHBLAIL> EETUIL—+ 7 5

I'd1 to stay in (the ol le) and enjoy (th + Twould love to]{&X
1 ove 1o stay 1n € glass capsule) ana enjoy e . §1$El,]7;7k7—_)1/0)#%1;&

beautiful vi f Peru' tains).
eautiful view of Peru's mountains) . HIBEGIEER (of Perw’s mountain)

- BAEFRIR (definitely)
Yes, definitely! Sleeping in (a transparent pod) that | * RTIL OB
(hangs from a cliff) would be (amazing). - BAfRHK AR TEREA (that)
- REZERE (would be)
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No. <EBRBBLLAL> EEZETVIL—F e
- fEfEFIETRER (worth)
5 I think it's worth (the money) to (see the stars and | = g i
valleys from a glass room). - = -
Y 8 ¢ AT LOBEADER
« {REEFE (I'd choose)
1| m o st Rsmnaen
’ « RTLOHE~DER
Yos. T ited about (the advent ¢ climbine to | BIFERIE (excited about)
1oyIR8 v - BMIRIR (enjoying)
« HERE (but)
It looks (wonderful), but I'm (nervous about) .
6 (sleeping in a transparent room so high up) * BARRE (nervous)
' s RTILDREEFE~ADE R
c REEDEER ([ wouldn't)
No, I wouldn't stay there as I'm (terrified of) _ - =
T (climbing 400 meters up a cliff) + TaslI=s HT MR
' * RTIADTIERFE~NDER
N L1 I ldn't enioy (eidi e t - BERELGEERE (not for me)
s | No.notfor me. T wouldn'tenjoy Giding a ipine 0 | gy (youldnt enoy
v ) _
s IRTILDLDIRYA~NDE R
. « BBERIA (sound)
(The transparent walls) sound (amazing), but I'm .
9 worried about (the difficult climb to reach it) © i (but)
' * TUORRFEANDEER
- REEDERB (feel comfortable)
No, T wouldn't feel comfortable in (a glass pod) il
10 (hanging from a mountain at night)  BEDRER
' s RTILOFEERRITFEADE R
EIKEN Grade Pre2 Level
No. <HEBRE2HBLAIL> EETUTL—b RA2b
I would definitely like the chance to (stay in a see- | * #EARIE (definitely)
1 | through room) that is (hanging above a beautiful « OPFEEMLGEESE (see-through)
valley). - &A% (thatis)
- BEYEENEA (offers)
(The Sky Lodge) offers people a good chance to = \E;EL
: i .. - RERMGEE
2 | (connect with nature) while (staying in comfortable
rooms with a great view). (connect, comfortable)
- RFFHEDORE (while)
I'm interested in the idea of (sleeping high above - REMRIR (interested in)
3 | the valley), but (the difficult climb to get there) - @R (difficult)
concerns me. - BRAIKIE (concerns me)
The experience of (watching stars from a glass pod) 4574 (the experience of)
4 | seems worth (the challenging climb and possible MIEXIET (seems worth)
fear of heights). - ZERIEEZE (challenging, possible)
I would really enjoy the chance to (view Peru's - BRI (really)
5 | landscape from such a special position), despite FKEH7L A5 (position, journey)
(the difficult journey to reach it). ES KRB (despite)
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No. <EKRE2HLARL> EETVIL—b KAk
When considering my (desire for adventure) . B£%H (considering)
5 against (practical safety worries), I would still . REMIESR (desire, practical)

difficulties.

choose this (special experience) in spite of the

« S RBE (in spite of)

(enjoying this elevated hotel).

Although I find (the concept interesting), my (fear
7 | of heights) would probably prevent me from

- SRR (Although)
- WYL EIEA (find, prevent)
- BEMEE (elevated)

(trying this unusual accommodation).

(The impact on the environment) and (the difficult
8 | access) matter more to me than my curiosity about

- RE~NDE R LEERIR
(matter more)
- REMLEH

(impact, curiosity, accommodation)

high cost).

While it seems (well-designed), I don't believe the
9 | experience justifies (the damage to nature and the

« BIHRBE (While)
- BRI (don't believe, justifies)
- HEEMKRIE (damage to nature)

10
amazing views).

(The transparent rooms) attract me, but I'm
concerned about (losing privacy despite the

- BEYEENER (attract)

- EHSRE (but)

- RRMIRE

(losing privacy, despite)

3.5 Results and Discussion
3.5.1 Writing Evaluation Test Results

After implementing three English writing instruction
classes, to verify their educational effectiveness, a
writing evaluation test (Table 1) on a new task was
conducted with 35 subjects under conditions similar to
the preliminary reality assessment, with a 3-minute
time limit. In the evaluation of this test, superficial
lexical errors such as spelling mistakes were excluded
from the evaluation targets, and assessment was
conducted with reference to EIKEN's Assessment
Criteria for each grade and Guidelines from the

following three perspectives:

1. Content: Whether elements required by the task
(opinions and reasons supporting them) are

appropriately included

91

2. Organization: Whether the English composition and
logical development are clear and effective
3. Grammar: Whether variation in sentence structures

and their accurate use is observed

As a result of the evaluation, as shown in Table 4, all
learners equaled or surpassed the EIKEN Grade 4
level of composition with simple sentences and basic
vocabulary, acquiring English composition abilities at
EIKEN Grade 4 or higher. A noteworthy point was
observed by the researcher that students utilized
patterns they had individually acquired through the
three classes. Also, compared to the preliminary
survey, there was a significant improvement in the

diversity of vocabulary and syntax used.
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Table 4: Writing Evaluation Test Results

E:}:\/E:\I :fe %&}ﬁi Main Answer Patterns of Students
* Yes, because | believe singing karaoke is very useful for me. | can learn many
English words through the lyrics and improve my English skills.
* [ would definitely sing English songs at karaoke, as it gives me a wonderful
Pre-2 14.2
opportunity to show off my friends.
* No, because I don't think I have the singing skills. Also, I'm worried about my bad
voice in front of people.
* Yes, [ want to sing them at karaoke. Singing in English sounds cool and exciting.
* Yes, because the English songs sound exciting and I want to sing with my friends.
’ * + ['d love to sing English songs at karaoke because it's enjoyable. I can study English
from songs.
* Yes, I want to sing the songs. I like English songs and English songs are cool.
4 45.7 * Yes, I want to sing the songs because they are easy and fun.
* No, I don't want to sing in English because it's hard for me.
5 0

3.5.2 Post-Questionnaire Survey
A questionnaire survey was conducted with 45
students, and valid responses were obtained from 43

students.

Figure 3 shows the results of responses to the question
"Have you become able to write in response to
English questions asking for simple opinions and
impressions through the writing classes?"
Furthermore, Table 5 shows the reasons (multiple
responses allowed) given by the 40 students who
responded "I have become able to write" in Figure 3.
94% of all students responded that they "have become
able to write," and the reason cited as the acquisition
of "patterns and procedures when writing," which the

teacher had set as the purpose of the class, suggests
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that the educational intention of the class has been

achieved to a certain extent.

Also, Figure 4 shows the responses to the question
about "change in confidence before and after writing
instruction," and Table 6 shows the reasons given in
free descriptions by the 38 respondents who answered,
"I have gained confidence." These descriptions
suggest that by repeatedly speaking and writing the
same language patterns, the learning content was
retained, contributing to the improvement of learning

motivation.

On the other hand, among the 5 respondents who
answered, "I have not gained confidence,"
descriptions such as "I understood the patterns, but I

am unsure if [ can actually use them" were also
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observed, revealing that not all students gained
sufficient confidence. This point will be an important

consideration in future class design.

Figure 3: Responses to '""Have you become able to write in response to English questions asking for simple

opinions and impressions?"
3%

3% \

Response
Able to write well
Able to write to some extent
Not able to write much
Not able to write at all
H Don't know

Table 5: Reasons Given by 40 Students Who Responded "I have become able to write" in Figure 3
(Multiple Responses Allowed)

Response Content Number of People

Because | understood the patterns. 35
I understood the procedure of what to do when writing. 35
Because | can write what | want to say to some extent. 21
Because | understood the points for leveling up English sentences. 21
Because my vocabulary increased. 10
Other: Free description

Because | was able to learn how others write through pair work '

Figure 4: Responses to "'Question about Change in Confidence™

3%

Response
Gained a lot of confidence
Gained some confidence
Did not gain much confidence
Did not gain any confidence
Don't know
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Table 6: Reasons Given by Students Who Responded "I have gained confidence"

(Multiple Responses Allowed)

Free Description Column Number of People
Because | practiced writing repeatedly and remembered 15
Because | practiced saying repeatedly and remembered 15
Because | became able to say fluently 15
Because | became able to write at my level. 14
Because remembering patterns reduces mistakes. 13

3.5.3 Discussion

As a result of the analysis, the following points

became clear:

1. The presentation of example sentences including
answer templates clarified the learners' writing
process, improving the efficiency of text production.
Furthermore, by providing diverse example sentences,
learners became able to express their individual

opinions more effectively.

2. Through the acquisition of sentence structures
incorporating their own opinions and perspectives,
improvement in learners' practical language usage
abilities can be expected. This acquisition process is
also thought to have contributed to the formation of
confidence that learners can appropriately express

their opinions.

3. Oral repetition practice after sentence composition
promoted cognitive retention, and an improvement in
acquisition efficiency in subsequent writing practice

was observed.

Additionally, the following trends regarding Al

utilization were also observed:
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1. Learners demonstrated the ability to select and
utilize appropriate model sentences according to their

language proficiency levels.

2. Through the stepwise language models and learning
guidance provided by Al, learners gained
opportunities to acquire more advanced expression
patterns according to their motivation. This led to
some learners autonomously transitioning to more
challenging vocabulary and structures at the next

higher Eiken level.

4. Conclusion and Future Challenges

This study explored new possibilities for English
writing instruction utilizing generative Al. Based on
the traditional philosophy of "Shu-Ha-Ri," the author
conducted instruction from sentence patterns as the
"Shu" stage and demonstrated a method to overcome
the limitations of conventional teaching methods by

introducing generative Al.

In conventional pattern-based instruction, presentation
was limited to a single example sentence, but with
generative Al, it became possible to quickly provide
multiple text models adapted to learners' proficiency
levels. This method functioned as effective

"scaffolding" bridging the gap between individual
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learners' current abilities and potential developmental

levels.

The significance of this study lies in demonstrating
the possibility of a new educational approach where
generative Al connects theoretical frameworks and
practice in language education. Additionally,
presenting a teacher-led model for utilizing Al,
showing a method to maximize the educational
benefits of Al while avoiding excessive dependence,

is also considered an important achievement.

Future challenges include developing methods to
foster appropriate Al literacy for learners themselves.
Additionally, establishing teaching methods to
develop from the "Shu" stage to the "Ha" and "Ri"
stages is necessary. While adapting to the rapid
evolution of Al tools, the author aims to build a more
effective practical model for English writing
instruction by connecting their characteristics with

language education theory.
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